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Unit Mission Statement:  
Description: 
The Daemen College core curriculum is an innovative competency-based curriculum.  In today’s rapidly changing world, the competencies developed in the core curriculum will have lasting value and will provide a strong basis for lifelong learning. 

Core Outcomes:
The core curriculum requirements of Daemen College are as follows:

· Fulfillment of seven core competencies

· Fulfillment of 45 credits of approved core course work outside the major

· CMP 101 English Composition 

· Learning Community I (IND 101 + linked course)

· Learning Community II (two linked thematic courses)

· Service Learning requirement (3 credit hours)

· Quantitative Literacy requirement (3 credit hours)

· Research and Presentation requirement (3 credit hours)

· Writing Intensive requirement (3 credit hours, with CMP 101

 

and Research and Presentation courses also being Writing



Intensive for a total of 9 Writing Intensive credit hours)

The above requirements may be met in either core or major course work, but the total number of Core (non-major) credits required is 45.  In addition, at least nine credit hours of the 45 Core credits must be at the 300-400 level.  To facilitate advisement, student planning, and credit evaluation towards graduation, Core requirements are published as part of the program plan for each major and are available in hard copy from the Office of the Registrar or on departmental web pages where program plans for particular majors are listed.   

Measure/Tool/Evidence of achievement of outcome: 
Core Assessment Plan: On file
Annual Activities related to Assessing student learning:
I. CAC: Core Assessment Committee
Meets 9 times annually and it serves as an advisory committee to the core director regarding all core assessment initiatives: creating and implementing the core assessment plan, and providing recourses to faculty regarding core assessment.

Current Members: M. Brogan, P. Siedlecki, B. Thurman, G. Siefert, I Hibschweiler, M. Ward, B. Robbins and M. Steadman.

II. CAP: Core Assessment Project
This is a project that help in the implementation of the core Assessment plan. A group of faculty meet monthly during the semester to discuss core assessment issues. This year CAP faculty focused on initiating setting up the standard for several core competencies and requirements, creating rubric. This year the group involved approximately 15  faculty that attended meetings  regularly.
III. Portfolio Project:  
Six categories are identified for core portfolio for this year, 2007. These are ( Critical Thinking , Learning community II,  Best Writing Work in freshman year, IND 101Web Page address, Best Writing work in senior year, and Service Learning). Student are asked to upload documents for categories using only work that have already produced in one of their  classes. They do not need to create new documents for the purpose of updating the portfolio. If they do not  have an existing document for any category, they were instructed to leave that category blank. Departmenst that have an UD requirement were encouraged  to require the student to update the portfolio. LCII instructors were encouraged to make updating of core portfolio a course requirement. Currently a portfolio committee is   investigating the possibility of making updating of the core portfolio a graduation requirement for all Daemen undergraduates.

IV. Professional Development related to Core Assessment:
1- Attending the Assessment Institute at Alverno College, Milwakee, Summer 2006. Intisar Hibschweilr, Shirley Peterson, Melissa  Fiori amd Brent Robbins represented Daemen College at the institute. Institue visit was sponsored in part by the core director and the VP for academic affair.

2- Attended the IUPUI, Assessment Institute in Indianapolis, October 2006. Intisar Hibschweiler represented DC. The core director sponsored the Institute visit, which was also attended by others from across campus including Pat Beaman, Laurie Walsh, Dan Nilsson, and Mimi Steadman.
3- January Symposium at DC, January 2007. Sponsored by the VP Academic affair and the Director of Institution Assessment, and the Core Director. Provided opportunity to celebrate successful assessment initiative on campus. Planned by Mimi Steadman and Intisar Hibschweiler.
4- AACU, General Education and Assessment conference, Miami, Fl, March 2006. Kevin Telford, Penny Messinger and Intisar Hibschweiler represented Daemen College at the institute. Institute visit was sponsored  by the core director.

5- A presentation and workshop by a guest speaker Steve Weisler, Dean of Academic Development and Professor of Linguistics at Hampshire College, at Daemen on Thursday April 12. The visit was sponsored by the core director and the office of Institutional assessment.  Steve discussed the development of a rubric to assess senior projects.  All faculty were invited to this presentation, and those who teach, or who are planning to teach, Writing Intensive, Research & Presentation, and Capstone courses are especially were encouraged to attend.   An abstract of the senior thesis presentation is included below.  Approximately 20 faculty attended the presentation.


Senior Thesis Rubric Project:
This presentation reports on work being done within the CIEL consortium (Consortium for Innovative Environments in Learning) to assess the senior thesis in an outcomes-oriented assessment paradigm. Bringing together representatives from Hampshire College, New College of Florida, Miami University of Ohio, and Alverno College, we developed a rubric for assessing senior theses across institutions, independent of disciplinary focus, and scored a range of theses from each institution.
V. Assessment Activities related to core competencies and requirements:
The table below indicates activities that are in progress or completed to measure the mastery of student learning in each competency or requirement:
	Core Competency(CM) /Requirement(CR)
	Activities related to Assessing Students Learning 

	Critical Thinking CM


	1- Evaluated student work from Spring 06 freshman portfolio.  (See report below under “A”.)
2- Rubric development in progress by CAP faculty E. Banks and Bob Gunther.


	Literacy Info and Multi Media Tech. CM
	1- Evaluation of IND 101, Fall 06,web pages (See results below under “B”.)
2- Rubric development in progress by CAP faculty W. Matt, B. Young, J. Gunther, and Peter Siedlecki
3- Tracked the number of students in Fall 06 who were enrolled IND 101 and created a web page. (See results below under “C”.)
4- Initiate collaboration  with Research Librarian’s existing effort to assess Information Literacy.

	Communication Skills CM


	1- Writing: Evaluation in the Spring 06 of CMP101 research papers evaluation. (See “D” below.)
2- Writing: Evaluation in the Fall 06/Spring 07 of CMP101 research papers evaluation.

3- Rubric development in progress by CAP faculty: Oral Presentation: K. Telford, M Fiori, M Brown
Writing: S. Peterson, K. Terryberry

	Affective Judgment CM


	Rubric development in progress by CAP faculty B. Thurman, L. Sommer, J. Blest.

	Moral and Ethical Discernment CM
	Rubric development in progress by CAP faculty B. Robbins and Shawn Kelley

	Contextual CM


	Rubric development in progress by CAP faculty A. Wise, L Parshall, P. Messinger

	Civic Responsibility CM


	Information on this competency is also tied to SL dept assessment report.

	Learning Community RQ


	1- Surveys of LCI F05, F06 and LCII Spring 06, and Spring07. (See “E” below.)
2- Student perspective in LCII, class visit S07 (See “F” below.)
3- Student Panel during AF on LC, April 07
(See “F” below.)

	Quantitative Literacy RQ


	Assessment tool development in progress by CAP faculty N. Talebi, C. Kashino, C. Mihai.

	Service Learning RQ


	Report is available from SL director  J. Sankoh

	Research and Presentation RQ
	Investigation methods used in other institutions i.e. CEIL senior theses rubric evaluation.


Details of Report Listed in the Table Above:
A. Critical Thinking:

Spring 2006 Pilot Project:

Using a Scoring Rubric to Assess Core Competency/ Critical Thinking
Overview:  A pilot project using scoring rubrics to assess core competencies was conducted in preparation for implementation of the Core Assessment Plan.  This report summarizes key learning on this initial experiment with the use of a critical thinking rubric to score student work samples.

Learning Objective for Critical Thinking and Creative Problem Solving

Students will be able to synthesize, analyze, evaluate, and apply the general models, concepts, and definitions that are discipline-appropriate in order to solve problems.

Assessment Methods

Direct Method: Scoring Student Work with a Standard Rubric on Critical Thinking

For this pilot project, freshman students were asked to submit work samples demonstrating critical thinking into an electronic portfolio.  Data collection was facilitated in part by LCII instructors who included portfolio submissions as part of their class requirements.  Thirty students were randomly selected from the 110 students who uploaded documents into the electronic portfolio, Spring 2006 semester.


Thirty  faculty evaluators were selected by discipline and were asked  to score two or three student papers using a four level critical thinking scoring rubric developed by Facione & Facione (1994).  For additional background on the scoring rubric, see http://www.insightassessment.com/HCTSR.html.

Each student paper was scored by two faculty members, who were encouraged to discuss their scoring decisions.  Missing, incomplete, or incorrectly entered scores were not included, resulting in a sample size of 23 student papers..

When two faculty members scored the same work sample differently, the average of their two scores was used.  Twenty-three papers were scored by 18 faculty evaluators.  After eliminating some results due to errors or incomplete data, 12 papers ended up being scored by only one faculty evaluator.  The remaining 11 papers were scored by 2 evaluators. Of these, 5 evaluators assigned the same score, 5 differed by one point and 1 differed by two points.

Recommendations
· Continue using the pilot electronic storage as the system for gathering and storing student work samples.

· To improve inter-rater reliability, that is, to improve consistency of multiple graders’ ratings of the same paper, faculty should be provided with resources such as time, retreats, or workshops to experiment with using rubrics, and norming sessions should be held before scoring begins.  We should also devise a system for to settle discrepancies among different raters which may involve averaging scores or bringing in a third scorer.

· Involve more faculty in pilot testing the Facione & Facione Critical Thinking Rubric, and other holistic and analytic rubrics, to determine which rubric should be adopted for ongoing use in the Daemen Core assessment process.

· We should continue with the Core Assessment Project, CAP, in which faculty are experimenting with the use of rubrics and setting the standard for different core competencies.
· A pilot project should be conducted using critical thinking work samples from a group of junior or senior level students.  
· Run parallel pilot projects to evaluate other competencies, starting with an “easier” competency or requirement, based on faculty interest. 

· More faculty discussion and participation is needed to set standards for expected performance of Daemen Students. 
· We should start with a larger initial sample size in order to have sufficient data in the event of incomplete data or procedural errors.  
· This pilot should be repeated, with some procedural changes, after being discussed and shared with the faculty at large.

· For more information on this project, please contact Intisar Hibschweiler, Core Director and Chair of the Core Assessment Committee.

B. IND 101 Web Evaluation: Fall 05

· 60 students were selected are random.

· 41/60 (68 %) of the students  have web pages

· 14 Evaluators did the evaluation and each student was evaluated by two evaluators.

Recommendations: 

· The data used the average score from the two evaluators ratings for each students,

· Include the rubric in IND 101 material, students need to know that Web page will be evaluated using specific criteria, instructors can add more if they want.

· This will be used as a basis to evaluate next year web page.

C. Tracking Participation in creating web pages in Fall 06 for students enrolled in  IND101.
The actual number of pages that were created by all students enrolled in IND 101 were counted and the results indicate that approximately 78% of the students web pages are still available at this time. Out of 373 students enrolled in IND 101, Fall 06, at lease 291 have created web pages. Some students delete their web pages. All sections required the completion of the web page and the data are similar among all sections. The data appear to indicate that the percentage of students that created web pages is higher in Fall 06, 78%,  that that in Fall 05, 68%. Note: This is based on assuming that sample selected in Fall 05 represent all students enrolled in IND 101.
D. A pilot Project to assess Communication Skills: Writing
CMP 101 Evaluation: Spring 06

In order to evaluate the quality of students writing, 30 CMP101 research papers were selected, to be evaluated for the writing component. Ten faculty were selected and multiple raters were assigned for each paper. A draft rubric was used and the results were tabulated. There was a  discrepancies among the raters. I also appear that faculty interpreted the rubrics different ways. Therefore this pilot project will be repeated with norming and workshop sessions provided to the rators, May 07.
E. Learning Communities I and II:

Required for all freshmen.

LCI: Fall 06:

Data Collection:

· Survey was approved by CAC and distributed to all IND 101, a course in LCI, classes during Fall 06.

· The survey responses were returned in 17 out of 18 sections resulting in 287 respondents. 

Analysis

· The data provided evidence that LCI helped students:

· Make new friends, participate in classroom discussion, get to know the faculty better, see the link between the two linked courses, participate on campus activities, and think and talk about ideas learned in class outside the class.

LCI and LCII:

· In an effort to evaluate our LC program, a Survey in LCII, Spring 06, included 5 questions that were the same as the questions in LCI, Fall 06. The table below summarize the results of both surveys in 5 different categories.

· Note that 80% of students in the LC II (compared to only 50% in the LC I) reported that their LC experienced helped them see the connection between the linked courses.

· LCI and LCII Results for Same Survey Questions
Percentage of Agree or Strongly Agree
	 
	Make Friends
	Class Discussion
	Know Faculty Better
	On Campus Activity
	The Linkage

	Fall 06 LC I
	78.75%
	72.82%
	61.67%
	40.07%
	50.87%

	Spring 06 LC II
	57.38%
	65.57%
	58.47%
	33.52%
	80.87%


CAC Recommendations:

· The result of this survey will be used as  baseline data for future survey. The questions from the Survey done in 2005 are slightly different but the surveys results (F06) tend to indicate that LC promote the students to make new friends, participate in classroom discussion, get to know the faculty better, see the link between the two linked courses, participate on campus activities, and think and talk about ideas learned in class outside the class.

· In order to relate the findings in the survey to the  LC, similar surveys should be administered in classes that are not LC. 

· In order to relate the findings to LC rather than IND 101 classes, similar survey should be administered in LCI  that are not IND 101 classes.

· Continue to use similar survey questions in LCII classes for the purpose of comparison between LCI and LCII.

· In the future coordinated effort to administer the various surveys in class should be exercised to avoid survey overload for faculty and students. 

· The core director together with IND 101 coordinator need to work with LCI faculty to investigate the possibilities of re-designing LCI or finding various ways to link the content of the thematic course to IND 101.

F. LCII: Class visit and student panel during AF: 
Background


Daemen College students enroll in Learning Communities (LC) in the spring and fall semester of their first year.  Learning Community I (LC I) is a linked course offered in the fall semester that includes IND 101 and one other course, while Learning Community II (LC II) is a linked course offered in the spring semester that includes two courses linked by a thematic connection.  In an effort to understand the impact of Learning Communities from our students’ perspective, the Core Director, Intisar Hibschweiler, the Director of Institutional Assessment, Mimi Steadman, and a faculty member in Natural Sciences, Kristin Fries, conducted an informal group interview session with students in a Learning Community II.  By invitation of the instructors, we visited students in two linked courses on Wednesday, April 11, 2007.

Summary of Findings

· In this LC, students were able to identify the social cohort and interdisciplinary connection as the defining features of a learning community.

· Students could clearly could clearly articulate the content link (science and ethics) between the two courses and describe examples of how it worked.

· Students could define and provide examples of the two primary core competencies for this LC II.

· Students were able to describe the value of and their appreciation for this LC II, which they preferred over their LC I experience.

· Students commented that they liked the social cohort experience in the first semester, but that the content link was virtually nonexistent in LC Is.

CAC Recommendations:

· The core director together with IND 101 coordinator need to work with LCI faculty to investigate the possibilities of re-designing LCI or finding various ways to link the content of the thematic course to IND 101.

· Repeat a similar experiment for LCI and LCII in a focus group format.

VI. NSSE Findings related to the core:
The National Survey of Student Engagement (NSSE or "Nessie") assesses the extent to which first-year and senior students report engagement in educational practices and experiences that research has shown to be associated with high levels of learning and development.  Several items in the NSSE convey tasks or experiences contributing to the development of the same skills and knowledge emphasized in Daemen’s Core curriculum.  The survey tells us the extent to which our students report having participated in skill-development tasks or activities pertinent to these college goals.  While the NSSE does not tell us how well students performed specific competencies, it does tell us about the types of skill experiences students are likely to encounter in their coursework and outside the classroom.  The items graphed here indicate the extent to which Daemen freshmen attribute specific academic, professional, and personal development to their college experiences.

 The NSSE has been administered at Daemen College since 2001, with an average response rate of 39.5%.  Note that for the above graphs of freshman responses, some of the lines show a gradual increase over the six-year period, and others show a sharp increase after the spring of 2004.  The time between spring 2003 and spring 2004 represents a significant change in curriculum, especially for the freshman class entering fall 2003.  This was the first class of students to encounter the new competencies-based Core.

For the complete report, including senior responses and additional analysis, please contact Pat Beaman, Director of Institutional Research.  For more information on the NSSE, visit http://nsse.iub.edu/index.cfm.            

Daemen College

Office of Institutional Research

May 2007

See also attached graphs and data.









